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Bridgeport Public Schools

Mission Statement

The mission of the Bridgeport Public Schools and its supporting community is to graduate all students “college ready” and
prepared to succeed in life.

Student Performance Objectives

1. One hundred percent of the students in the Bridgeport Public Schools will score at or above the state goal in the CMT,
CAPT and other qualifying assessments, as required by law.

2. One hundred percent of the students enrolled in the Bridgeport Public Schools will graduate “college ready” and prepared
to succeed in life as measured by objective criteria.

3. One hundred percent of Bridgeport Public School students will abide by rules of conduct set by the Board of Education and
their school.

4. One hundred percent of Bridgeport Public School students will comply with Board of Education attendance and graduation /
promotion requirements.

Tier | Indicators

1. Anincrease in Reading and Mathematics proficiency for all students by a minimum of 15 percentage points and continued
achievement of Adequate Yearly Progress in Writing by the end of school year 2010-2011 as measured by the Connecticut
Mastery Test and Connecticut Academic Performance Test.

2. A 15% reduction in suspension incidents and number of students suspended by the end of the school year 2010 — 2011.

3. An improvement in high school attendance by 15 percentage points by the end of school year 2010 — 2011.



|. School Data Team, Needs Assessment, Implementation, Monitoring and
Reporting

School Data Team
During the development and revision of the School Education Plan, all team members should be listed along with their position. In
addition, complete the date, time and location of the review meeting. Please note: There is a required minimum of four reviews
per year. Each school is responsible for maintaining an evidence binder of their stated evidence of implementation and growth.

SY 09 — 11 Team Members SY 09 — 11 Team Meetings

Individual Position Date Time/Location
Ronald P. Remy Principal 2009-10 First Quarter 9/10/09
Michael Testani Assistant Principal 10/22/09
Keith Joines Guidance Coordinator 2009-10 Second Quarter 12/10/09
Audrey Beres Mathematics Coordinator 1/28/09
Janice Blevins English Coordinator 2009-10 Third Quarter 2/25/09
Donna Koolis Science Coordinator 3/25/09
Rose-Mary Goode Social Studies Coordinator 2009-10 Fourth Quarter 5/27/09
Claudia Kennedy Special Education 6/10/09
Coordinator
Peter Shanazu ELL Coordinator 2010-11 First Quarter TBD
Jenn Compo Social Studies Teacher TBD
Brian O’Shea Science Teacher 2010-11 Second Quarter TBD
Kelly Munkwitz Mathematics Teacher TBD
Steve James English Teacher 2010-11 Third Quarter TBD
Rosa Andujar Parent TBD
Levicta Dixon Parent 2010-11 First Quarter TBD
TBD




The School Education Plan’s reporting form, review and revision (if appropriate) is submitted quarterly to the District Improvement
Committee and appropriate Assistant Superintendent’s / Executive Director’s offices.

School Education Plan

Dates Submitted: Submitted To: Plan / Form Submitted
11/13/09 D. Clemons, Assistant Superintendent | SEP
2/5/10 D. Clemons, Assistant Superintendent | SEP
4/16/10 D. Clemons, Assistant Superintendent | SEP
7/1/10 D. Clemons, Assistant Superintendent | SEP

School Data Team informs school stakeholders of progress after each review. School Education Plan and Reporting Forms
should be posted on the school website. All events related to the communication of the School Education Plan are listed.

Date Event / Location
9/08/09 School Leadership Team Meeting / Bassick High School, Room 108
9/17/09 PTSO Meeting
10/07/09 Faculty Meeting / Bassick High School Library/Media Center
10/15/09 PTSO Meeting
10/13/09 School Leadership Team Meeting / Bassick High School, Room 108
11/04/09 Faculty Meeting / Bassick High School Library/Media Center
11/10/09 School Leadership Team Meeting / Bassick High School, Room 108
11/19/09 PTSO Meeting
12/02/09 Faculty Meeting / Bassick High School Library/Media Center
12/8/09 School Leadership Team Meeting / Bassick High School, Room 108
12/17/09 PTSO Meeting
1/12/10 School Leadership Team Meeting / Bassick High School, Room 108
1/21/10 PTSO
2/03/10 Faculty Meeting / Bassick High School Library/Media Center
2/09/10 School Leadership Team Meeting / Bassick High School, Room 108
3/3/10 Faculty Meeting / Bassick High School Library/Media Center
3/09/10 School Leadership Team Meeting / Bassick High School, Room 108
3/18/10 PTSO
4/21/10 PTSO
5/05/10 Faculty Meeting / Bassick High School Library/Media Center
5/11/10 School Leadership Team Meeting / Bassick High School, Room 108
6/03/10 PTSO




Needs Assessment

When developing Tier Il Indicators, schools must process a Needs Assessment in an effort to identify targets based on needs
as reflected by data. The Needs Assessment must involve staff and parents / guardians. List the data sources used to develop
the school’s Tier 2 indicators. Data analysis should include analysis of subgroups.

Data Sources

Growth of Academic Achievement

Safe & Secure Learning Environment

Active Engagement of Parents,
Business, and Community in
Educational Process

AYP Participation and Test Results

Suspension Report [ED-166]

SLT Agenda

CMT results

PBIS Reports

Parent Support Meeting Sign-In

CAPT results

DRA Test results

Promotion/Retention Data

Attendance Data for Students and Staff

Graduation Rates

Dropout Statistics

Pre/Post Teacher Assessment

AP Courses

On-line Assessment

Other

NUA Instructional Assessment

Cambridge Assessment

Strategic Plan

District Education Plan
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Small Learning Communities
Grant Program Data




Summary of Data Analysis for the Development of Tier Il Indicators

Describe the process that was used with the staff and parents / guardians to assess the needs of your school. Briefly explain how
your needs assessment and data analysis guided the selection of your school’s Tier Il indicators for each of the district’s Tier 1
indicators. Be sure to include an analysis of student subgroup data.

The Process: The School Leadership Team (consisting of administration, guidance, teachers, parents, and students) convenes monthly during the
academic year to review student achievement data in order to identify measurable school improvement goals. The School Leadership Team (SLT) reviewed
data from the Connecticut Academic Performance Test in the Reading and Mathematics CAPT areas and the Scholastic Aptitude test over the past 5 years.
While the data show a steady upward trend over time, the SLT felt that this growth has been unacceptably slow. Data was consistent among all subgroups,
with all groups showing slow but consistent improvement over time, at the same average rate. From 2002-2003 through 2004-2005, the percent of black
students scoring at or above proficient in reading increased by 18%, Hispanic students by 7%, and economically disadvantaged students by 49%. With the
advent of the second generation CAPT, from 2005-2006 to 2007-2008, black students scores in reading fell by 26.5%, Hispanic students by 37.2 % and
economically disadvantaged students fell by 31.1% in spite of the implementation of several research-based instructional initiatives to improve reading, such
as the John Collins Writing Program, and West-Ed’s reading apprenticeship program. (Data for other subgroups is unavailable because of their small size
[n<40]). From 2002-2003 through 2004-2005, the percent of black students scoring at or above proficient in Mathematics increased by 15%, Hispanic
students by 13%, and economically disadvantaged students by 11%. With the advent of the second generation CAPT, from 2005-2006 to 2007-2008, black
students scores in Mathematics fell by 18.2 %, Hispanic students by 17.5% and economically disadvantaged students fell by 17.5% in spite of the
implementation of a research-based instructional initiative to improve Mathematics, provided through the Program to Increase Mastery of Mathematics and
Science (PIMMS) at Wesleyan University. (Data for other subgroups is unavailable because of their small size [n<40]). NCLB data is not reported for
Science and Writing sections of the CAPT, and similar quantitative analysis was not conducted. It is clear that the school was making good progress on the
first generation CAPT, however, with the implementation of the second generation CAPT scores have dropped significantly.

As a result, the SLT identified the core areas of reading, writing, mathematics, and science as areas in need of targeted improvement. In addition, the SLT
utilized quantitative and qualitative data collected using surveys, focus groups, and interviews to gauge the social/emotional learning opportunities available
to students. This data shows a significant upward trend and is evidence of positive growth toward the goal. Following analysis by the SLT, data was
presented to the faculty for further feedback. Tier two goals were developed following discussion with and input from all stakeholder groups.

During the 2008-2009 academic year, members of the school data team received CALI training in Data Driven Decision Making (DDDM). As a result of the
DDDM training and subsequent discussion with both the Data Team and the SLT, it has been determined that the CAPT test alone does not provide the
school with either timely or accurate data upon which instructional decisions can be made. Beginning in 2008-2009 and continuing this year, academic
departments within the school have been charged with developing, implementing and reporting grade-level data from common formative assessments which
will be given on a quarterly basis initially, and at a more frequent interval as the assessments are developed and refined. The data will be disaggregated by
all student subgroups. Data will be publicly displayed on data walls, discussed in discipline based and interdisciplinary teams, and examined by the faculty
as a whole. This data will be used to drive decision making within the school, by identifying specific areas of student need, tailoring instruction to meet the
identified needs, and measuring and publishing progress toward mastery of those needs in each content area.

Tier I: An increase in Reading and Mathematics proficiency for all students by a minimum of 15 percentage points and
continued achievement of Adequate Yearly Progress in Writing by the end of school year 2010-2011 as measured by the
Connecticut Mastery Test and Connecticut Academic Performance Test.




Data was analyzed for the 2002-03 through the 2007-2008 school years for the Reading portion of the CAPT. The data showed that from 2002-2003
through 2005-2006 the school demonstrated consistent positive growth on the reading portion of the CAPT, meeting the AYP target from 2002-2005.
Additionally, for those student subgroups for whom data was reported, (Black, Hispanic, and Economically Disadvantaged), positive growth and AYP
progress was similar to the school as a whole. When the Second Generation of the CAPT test was administered, beginning in 2006-2007, the data reflect a
significant drop in the school’s progress toward AYP in Reading. Again, no significant differences were noticed among subgroups for who data is reported.
The school did experience a 6.6% positive growth in Reading Scores as a whole from 2006-2007 to 2007-2008, and we expect this trend to continue as
students develop proficiency in the skill sets measured on the Second Generation CAPT Reading test.

Because these data reflect no statistically significant difference for any subgroup other than students with disabilities, the school’s tier two goals were
developed to address the global needs of all students, including those with disabilities. The school’s tier two goal for this indicator, to “increase the
percentage of students scoring proficient or above in the content area of mathematics in all defined subgroups by at least 15% as measured by the CAPT
and by quarterly assessments,” reflects the district’s tier one goal for the same indicator, and will be applied across all subgroups.

Data was analyzed for the 2002-03 through the 2007-2008 school years for the Mathematics portion of the CAPT. The data showed that from 2002-2003
through 2005-2006 the school demonstrated consistent positive growth on the Mathematics portion of the CAPT, demonstrating 14% improvement in overall
scores during this time period. Additionally, for those student subgroups for whom data was reported, (Black, Hispanic, and Economically Disadvantaged),
positive growth and AYP progress was similar to the school as a whole. When the Second Generation of the CAPT test was administered, beginning in
2006-2007, the data reflect a significant drop in the school’s progress toward AYP in Mathematics. Again, no significant differences were noticed among
subgroups for who data is reported. The school did experience a 4.7% positive growth in Mathematics Scores as a whole from 2006-2007 to 2007-2008,
and we expect this trend to continue as students develop proficiency in the skill sets measured on the Second Generation CAPT Mathematics test.

Tier I: A 15% reduction in suspension incidents and number of students suspended by the end of the school year 2010 —

2011.

Data was analyzed for the 2003-04, 2004-05, and 2005-06 school years for the following indicators: Average daily attendance rate, number of incidences of
student violence, number of incidences of alcohol or drug use, number of disciplinary actions (defined as suspension or expulsion). In addition, an Advisory
program was implemented in 2004-2005 for all students, in all subgroups on a daily basis to address this indicator. Data for this indicator are not
disaggregated by student subgroup.

In 2003-2004, the average daily attendance rate was 83.7%, there were 103 incidences of students violence, 11 incidences of alcohol or drug use, and 793
disciplinary actions (defined as suspension or expulsion). In 2004-2005, the average daily attendance rate was 86%, there were 130 incidences of students
violence, 6 incidences of alcohol or drug use, and 1414 disciplinary actions (defined as suspension or expulsion). In 2005-2006, the average daily
attendance rate was 83.4%, there were 148 incidences of students violence, 10 incidences of alcohol or drug use, and 1184 disciplinary actions (defined as
suspension or expulsion). In 2008-2009 there was a significant reduction in the rate of out of school suspension to below 10%. The in-school suspension
rate was reduced to below 5%. We attribute this strong positive growth to the strength of the school’s advisory program, Grade Nine and Ten Teams, Career
Academies, the Bassick @ Night Alternative School, the Bassick Opportunity Academy, and the ECHO program.

Analysis of this data reflects a need for students to feel more connected to the school community, to their peers, and to adults within the school. The
Advisory program implemented in the 2004-2005 school year will continue to address this identified need based on a growing body of research and practice.
The school’s other Small Learning Community Reform efforts will also continue to contribute positively toward the reduction in suspension incidents.

Tier I: An improvement in high school attendance by 15 percentage points by the end of school year 2010 — 2011.

Data was analyzed for student attendance for the 2002-2003 through 2008-2009 school years. Attendance data have been consistently above 80%, but
below 85%. The Bassick High School Attendance team was organized in 1998 to address the lack of growth in the school’s attendance rate, and functions
as follows:

The Bassick High School Attendance Team is the body responsible for addressing truancy issues to improve student attendance.

The Attendance Team consists of the Principal as chair of the committee, all assistant principals, all guidance counselors, all school social workers and
school psychologists, the FWSN coordinator, the truancy officer(s), the special education department coordinator and anyone else with responsibility for




student attendance.

During the week, members of the attendance team will work with students to encourage good attendance:

-Assistant principals: counseling students, communicating with parents (by phone and in writing), communicating with other Attendance Team members.
-Guidance Counselors: counseling students, communicating with parents (by phone and in writing), communicating with other Attendance Team members.
-Social Workers and School Psychologists: counseling students, communicating with parents (by phone and in writing), conducting home visits,
communicating with other Attendance Team members.

-Truancy Officer: visiting students at home, communicating with parents, communicating with other members of the Attendance Team

-FWSN Coordinator: counseling students, communicating with parents (by phone and in writing), communicating with other Attendance Team members.

The Attendance Team meets weekly to review student attendance data and to discuss reasons for the truancy of selected students and to devise a plan of
action to address truancy issues. The computer operator prints out a report of student absences within the parameters determined by the principals (all
students with 6 or more absences, freshmen with 10 or more absences, seniors with 15 or more absences). Each member of the Team receives a copy of
the weekly attendance report (in advance of the meeting, if possible).

In the week following the Attendance Team meeting, members act on the plans determined during the preceding week’s meeting to report back to the
Principal at the next meeting.

Periodically, the Attendance Team will meet to review Appeals for Credit for students who have been absent more than the maximum number of days
provided for in the Code of Discipline (12 days for semester classes and 24 days for full year classes).




II. Indicators and Plans

Tier 1 Indicators:
The District has developed 3 Tier | Indicators for schools to work on during the school year.

Tier 2 Indicators:

Tier 2 Indicators represent classroom and building-level data which can be measured on a regular basis. Tier 2 Indicators (written in a SMART GOAL
format) reflect the teaching strategies which will help meet the Tier 1(Indicators). There should be no more than five Tier 2 indicators in the School
Education Plan. Tier 2 indicators total. Tier 2 Indicators are adult actions that impact student performance.

Tier 3 Indicators:

This narrative section should consist of a quarterly and annual narrative description which reflects the school’s successes and challenges in meeting the
Tier | Indicators. (The Story Behind the Numbers- One Page Maximum). The Tier 3 Indicator component is found in the quarterly and annual School
Education Plan Reporting Form.

10



Tier I: An increase in Reading and Mathematics proficiency for all students by a minimum of 15 percentage points and
continued achievement of Adequate Yearly Progress in Writing by the end of school year 2010-2011 as measured by the
Connecticut Mastery Test and Connecticut Academic Performance Test.

Tier 2: Increase the percentage of students scoring proficient or above in the content areas of Mathematics and Reading in all defined subgroups by at
least 15% as measured by the CAPT, quarterly assessments, and Common Formative Assessments.

Strategies Implementation Technical Funding Sources Monitoring
Timeline/Action Assistance Evidence of Persons Monitoring
Steps Providers Implementation and Responsible Timeline
Growth
Develop common August-January 2009 CSDE In-Kind Standardized CFA’s and Data Team Bi-weekly
formative / Departments CALI Training data collection and
assessments to identify CAPT skills DDDM Training reporting.
measure student and develop CFA’s
proficiency on
CAPT skills in
Reading and
Mathematics.
Analyze data from August-June 2009-10 Data Team Monthly
common formative | — Continuing / Data CALI Training In-Kind Data team analysis and
assessments team reports data to DDDM Training reporting.
regularly to inform stakeholders; Departmental action plans.
instructional departments/teachers Teacher lessons.
decision-making at | develop and
the school, implement action Department of
department, and plans to address Learning and
classroom level. identified Teaching Staff
shortcomings.
Principal Weekly
Identify students January 2010 - N/A Small Learning Instructional support plan. Data Team Quarterly
who are just below | Identify students Communities Grant, Identified students provided

mastery level using
common formative
assessments, and
provide additional
instructional
support.

suing CFA’s. Provide
additional
instructional support
for identified
students.

USDE

with additional instructional
support in identified areas of
need.
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Develop a long-
term plan to
address the needs
of students who are
significantly below
mastery level as
identified by
common formative
assessment data.

Continue to
implement and
refine the Bassick
High School
Instructional Plan
(Performance
Based
Assessment,
Higher Order
Thinking Skills,
Silent Sustained
Reading, John
Collins Writing
Program, and
Reading
Apprenticeship)

August-June09-10 —
Ongoing

August-June09-10 -
Ongoing

—
vy]
O

In-house experts

trained and

funded through
the schools’

Small Learnin
Communities
Federal Grant.

TBD

USDE Small
Learning
Communities Grant
Initiative

Use of CFA data to identify
students in each level of
performance below goal.

All teacher’s instructional
practice will reflect
implementation of each
component of the BHS
Instructional Plan,
evidenced through
classroom observations,
lesson plans, and student
work, and implementation of
District Curriculum.

Data Team

Administrative
Team

Monthly

Ongoing

Tier I: A 15% reduction in suspension incidents and number of students suspended by the end of the school year 2010 —

2011.

Tier 2: Decrease the number of suspensions in the school by 15% over the course of the school year 2010-2011, through the implementation of strategies
to engage and connect with students (Advisory, Small Learning Communities, Bassick @ Night, Bassick Opportunity Academy) and positive behavioral
intervention strategies (ECHO and Ecological Model).

Strategies

Implementation
Timeline/Action
Steps

Technical
Assistance
Providers

Funding Sources

Monitoring
Evidence of Persons Monitoring
Implementation and Responsible Timeline

Growth
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Implement Advisory
school-wide to
ensure that every
student is known
well by at least one
adult member of the
faculty.

Implement
Achievement and
Career Academies

Implement Empathy
Character Hope
and Opportunity
(ECHO)Training

Implement
Ecological Model of
Classroom
Management

Daily / All teachers
and administrators
will be assigned an
advisory group that
will meet daily.

Daily / Team
teachers (grade 9
and 10) will meet
during common
planning time to
discuss student
needs

Career Academies
will meet monthly
to discuss student
needs.

2008-10/ Team
teachers will
participate in
ECHO training

All teachers will
participate in
Ecological Model
Professional
Development

N/A

United States

Department of
Education

ECHO

Dr. D. Parras

N/A

USDE — Small
Learning
Communities Grant

USDE — Small
Learning
Communities Grant

USDE - Small
Learning
Communities Grant

Student Schedules
Decrease in disciplinary
referrals

Decrease in In-school
suspensions

Decrease in Out of School
suspensions

Decrease in expulsions

Parent Contact Logs
Suspension Data

Reduction in suspension rate
among 9" and 10" grade
students

Reduction in disciplinary
referrals

Principal

Assistant
Principals
Teachers

Administration
Guidance
Counselors
Teachers

Administration
Teachers
Guidance
Counselors

Administration
Teachers

Daily

Daily

Daily

Daily
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Tier I: An improvement in high school attendance by 15 percentage points by the end of school year 2010 — 2011.

Tier 2: Improve attendance by 15% by June 2011 by identifying and providing support for chronically truant students.

Strategies Implementation Technical Funding Sources Monitoring
Timeline/Action Assistance Evidence of Persons Monitoring
Steps Providers Implementation and Responsible Timeline
Growth
Convene the Ongoing / N/A N/A Identified students will Attendance Weekly
attendance team Attendance team to demonstrate improved Team Meetings
for the purpose of meet weekly to attendance. The school Members
identifying review and update attendance rate will improve
chronically truant progress on a case 7.5% per year.
students. by case basis.
Provide identified Responsible N/A N/A
students with person from Attendance will improve for
appropriate support | attendance team identified students as a result | Attendance Weekly

to improve
attendance.

provides
individualized
support to identified
students

of intervention activities by
attendance team members.

Team Members

14




lll. School-wide Professional Development Focus

The following professional development is a summary of professional development offered to staff and parents linked to our Tier 1
and Tier 2 indicators and corresponding strategies

Professional Development

2009- 2011

Indicate the Tier 1 and
2 this session
supported.

Topic / Description

Funding Source

Participants

Date and Follow-up

Tier I: A 15% reduction in
suspension incidents and
number of students
suspended by the end of the
school year 2010 — 2011.

Tier 2: Decrease the number
of suspensions in the school
by 15% over the course of
the school year 2010-2011,
through the implementation
of strategies to engage and
connect with students
(Advisory, Small Learning
Communities, Bassick @
Night, Bassick Opportunity
Academy) and positive
behavioral intervention
strategies (ECHO and
Ecological Model).

The Ecological Model of
Classroom Management

Bassick High School Small
Learning Communities Grant

All Instructional staff and
Administrators.

9/2/09
Follow-up planned for
2010/2011 School Year

Tier I: An increase in
Reading and Mathematics
proficiency for all students by
a minimum of 15 percentage
points and continued
achievement of Adequate
Yearly Progress in Writing by
the end of school year 2010-

Data Driven Decision Making

In-Kind

All Instructional staff and
Administrators.

9/9/09
Follow-up planned for
2010/2011 School Year

15




2011 as measured by the
Connecticut Mastery Test
and Connecticut Academic
Performance Test.

Tier 2: Increase the
percentage of students
scoring proficient or above in
the content areas of
Mathematics and Reading in
all defined subgroups by at
least 15% as measured by
the CAPT, quarterly
assessments, and Common
Formative Assessments.

Tier I: An improvement in
high school attendance by 15
percentage points by the end
of school year 2010 — 2011.

Tier 2: Improve attendance
by 15% by June 2011 by
identifying and providing
support for chronically truant
students.

Living Above the Line and
the 10 Natural Laws of
Wellness Training

In-Kind

Administration / Guidance
Staff / Other Student Support
Staff as Needed

TBD
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Addendum



School Education Plan Reporting Form

The most recent report should be placed in the School Education Plan on a quarterly basis. A copy of previous reporting forms
should be maintained in the school’s evidence binder.

School:

Bassick High School

Principal’'s Name:

Ronald P. Remy

Principal’s Signature:

Date: 11/13/09
Part A.
Base data SY09-10 SY09-10 SY09-10 SY09- SY09- |SY10-11 [SY10-11 |SY10-11 |SY10-11 |SY10-11
where 10 10
applicable 1° Quarter 2" Quarter 3" Quarter 1% 2" 3" 4™ % of
4" % of Quarter | Quarter | Quarter | Quarter | Change
Quarter | Change
Tier | Indicator: | CAPT Reading | N/A N/A N/A
An increase in 2009
Reading and Administration
Mathematics % at or above
proficiency for “Proficient” =
all students by | 43.2
a minimum of
15 percentage CAPT Math N/A N/A N/A
points and 2009
continued Administration
achievement of | % at or above
Adequate “Proficient” =
Yearly Progress | 35.6
in Writing by
the end of
school year

2010-2011 as
measured by

18




the Connecticut
Mastery Test
and
Connecticut
Academic
Performance
Test.

Tier 2 Indicator:
Increase the
percentage of
students
scoring
proficient or
above in the
content areas
of Mathematics
and Reading in
all defined
subgroups by
at least 15% as
measured by
the CAPT,
quarterly
assessments,
and Common
Formative
Assessments.

CAPT Reading
2009
Administration
% at or above
“Proficient” =
43.2

CAPT Math
2009
Administration
% at or above
“Proficient” =
35.6

N/A

N/A

N/A

N/A

N/A

N/A

Related
Strategy:
Develop
common
formative
assessments to
measure
student
proficiency on
CAPT skills in
Reading and
Mathematics.

N/A

In

development.

In
development.

Piloting CFA’s
in 9" and 10"
grade teams.

Evidence of
Implementation:

Teachers in
all CAPT
areas began

Teachers in all
CAPT areas
began to

Teachers in all
CAPT areas
began to pilot
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to develop develop CFA’s | CFA’s to
CFA’s to to measure measure
measure student student
student proficiency in proficiency in
proficiency in | CAPT skills. CAPT skills.
CAPT skKills.
Related In Departmental Departmental
Strategy: development. | and and
Analyze data interdisciplinary | interdisciplinary
from common data teams data teams

formative were formed. were formed

assessments and began to

regularly to look at student

inform work and

instructional CFA’s to

decision- identify student

making at the proficiency.

school,

department,

and classroom

level.

Evidence of BHS data Subject Subject

Implementation: team has specific and specific and
undergone interdisciplinary | interdisciplinary
training and is | data teams met | data teams met
developing during released | during released
data teams time for time to identify
within the professional and pilot
school. development. appropriate

CFA’s.

Related In Progress. Ninth and tenth | Ninth and tenth

Strategy: grade team grade team

Identify teachers teachers

students who utilized CFA utilized CFA

are just below and portfolio and portfolio

mastery level data to identify | data to identify

using common students just students just

formative below mastery. | below mastery.

assessments,

and provide

additional

instructional

support.

Evidence of 10" grade 10" grade 10" grade
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Implementation: English and English and English and
Math teachers | Math teachers | Math teachers
identified 20 identified 20 identified 20
students who | students who students who
were “on the were “on the were “on the
bubble” and bubble” and bubble” and
have begun held periodic held periodic
periodic CAPT Camps CAPT Camps
CAPT Camps | to provide to provide
to provide these students | these students
these with focused with focused
students with | instruction to instruction to
focused improve improve
instruction to identified identified
improve shortcomings. shortcomings.
identified
shortcomings.
Related In Progress School data School data
Strategy: team and 9" team and 9"
Develop a long- and 10" grade | and 10" grade
term plan to team teachers | team teachers
address the selected CFA’s | selected CFA’s
needs of to measure to measure

students who
are significantly

mastery level
correlated with

mastery level
correlated with

below mastery CAPT skKills. CAPT skKills.
level as Data team is
identified by developing a
common timeline to
formative implement and
assessment collect data
data. from these
CFA’s.
Evidence of The core-area | The core-area | The core-area

Implementation:

teachers and
members of
the data team
are
developing a
series of
CFA’s to
identify
students with
skills below
the proficient

teachers and
members of
the data team
are developing
a series of
CFA’s to
identify
students with
skills below the
proficient level
in all CAPT

teachers and
members of
the data team
have identified
a series of
CFA’s to
identify
students with
skills below the
proficient level
in all CAPT
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level in all areas. areas.
CAPT areas.

Related Ongoing. Ongoing. Ongoing.

Strategy:

Continue to

implement and

refine the

Bassick High

School

Instructional

Plan

(Performance

Based

Assessment,

Higher Order

Thinking Skills,

Silent

Sustained

Reading, John

Collins Writing

Program, and

Reading

Apprenticeship)

Evidence of All teachers Formal and Formal and

Implementation: are required informal informal
to implement | observations observations
the BHS including including
instructional written and oral | written and oral
strategies pre- and post- pre- and post-
regularly. observation observation
Administrators | feedback by feedback by
conduct administration. | administration.
classroom
visits and
lesson plan
reviews for
compliance.

Tier | Indicator: | 2008-2009: N/A N/A N/A

A 15% OSSrate <

reduction in 10%

suspension ISS rate <5%

incidents and

number of

students

suspended by
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the end of the
school year
2010 — 2011.

Tier 2 Indicator:
Decrease the
number of
suspensions in
the school by
15% over the
course of the
school year
2010-2011,
through the
implementation
of strategies to
engage and
connect with
students
(Advisory,
Small Learning
Communities,
Bassick @
Night, Bassick
Opportunity
Academy) and
positive
behavioral
intervention
strategies
(ECHO and
Ecological
Model).

2008-20009:
OSS rate <
10%

ISS rate <5%

N/A

N/A

N/A

Related
Strategy:
Implement
Advisory
school-wide to
ensure that
every student is
known well by
at least one
adult member
of the faculty.

100% of
students are
enrolled in
Advisory with
an Adult
member of the
faculty.

Completed.

Completed.

Completed.
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Evidence of

Implementation:

All students
have been
scheduled for
an Advisory
Period with an
adult member
of the faculty

All students
have been
scheduled for
an Advisory
Period with an
adult member
of the faculty

All students
have been
scheduled for
an Advisory
Period with an
adult member
of the faculty

every day. every day. every day.
(100%) (100%) (100%)
Related Implement Completed. Completed. Completed.
Strategy: Achievement
and Career
Academies
Evidence of Arts & Media; | Arts & Media; Each academy
Implementation: Business & Business & held an
Finance; Finance; Academy Day
Government Government & | event with
& Human Human guest speakers
Services; and | Services; and and student
Science and Science and performance
Technologies | Technologies incentives.
Academies Academies are
are all fully all fully
functioning functioning
within the within the
school. school.
Related Implement In Progress. In Progress. In Progress.
Strategy: Empathy
Character Hope
and Opportunity
(ECHO)Training
Evidence of 4 Hours of Echo program Echo program
Implementation: training has follow-up follow-up
been provided | activities, activities,
to date for including public | including public
Team recognition recognition
teachers. exercises. exercises.
School School
administration administration
checks for checks for
implementation | implementation
in formal and in formal and
informal informal
observations. observations.
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Related Implement In progress. In progress. In progress.
Strategy: Ecological
Model of
Classroom
Management
Evidence of Dr. Parras School School
Implementation: has provided | administration | administration
2 hours of checks for checks for
refresher implementation | implementation
training for the | in formal and in formal and
entire faculty | informal informal
and 1 day of observations. observations.
focused Dr. Parras has | Dr. Parras has
training for returned for returned for

new teachers.

follow-up
professional
development
support for

follow-up
professional
development
support for

identified identified
instructional instructional
staff. staff.
Tier | Indicator: | SY 2008-2009 N/A N/A N/A
An average daily
improvement in | attendance rate
high school =84.1%
attendance by
15 percentage
points by the
end of school
year 2010 —
2011.
Tier 2 Indicator: Identify and Identify and Identify and
Improve provide provide provide
attendance by appropriate appropriate appropriate
15% by June behavioral behavioral behavioral
2011 by interventions interventions interventions
identifying and and support and support for | and support for
providing for chronically | chronically chronically
support for truant truant students. | truant students.
chronically students.
truant students.
Related Completed. Completed. Completed.
Strategy:

Convene the
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attendance
team for the

purpose of

identifying

chronically

truant students.

Evidence of Attendance Attendance Attendance

Implementation: team meets team meets team meets
weekly to weekly to weekly to
identify truant | identify truant identify truant
students and | students and students and
manage manage manage
support support support
strategies. strategies. strategies.

Related Completed.

Strategy:

Provide

identified

students with

appropriate

support to

improve

attendance.

Evidence of Each member | Each member | Each member

Implementation:

of the
attendance
team is
assigned to a
group of
chronically
truant
students and
reports
weekly at the
team meeting.

of the
attendance
team is
assignedto a
group of
chronically
truant students
and reports
weekly at the
team meeting.

of the
attendance
team is
assigned to a
group of
chronically
truant students
and reports
weekly at the
team meeting.
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Part B.

Tier 3 Indicator: Narrative reflections are Qualitative narratives that focus on the impact of school and central office department
strategies. These narratives explain the extent to which expectations were met and focus on next steps toward continuous
improvement.

Student Performance:

The school has identified twenty students in Reading and twenty students in Mathematics who appear capable of reaching goal on
the CAPT with additional instructional support. These students have participated in one session of the CAPT Camp to receive
focused instruction to support the development of the knowledge and skills they lack to reach goal on CAPT. Students and staff
report that the first session of the CAPT camp was successful, and more sessions are planned from November through March in
preparation for this year’'s administration of the CAPT. Teachers developed common assessment tools to measure each student’s
progress toward mastery of the knowledge/ skills instruction delivered in the CAPT Camp.

Student Achievement: The BHS data team has been formed and received training in the implementation of DDDM. The team have
been provided with a common planning period and meet weekly to plan professional development for the staff, have begun to
develop and pilot CFA’s, and analyze CFA data for trends to be used in DDDM.

Current Needs to Address Improvement:
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Connecticut Academic
Performance Test AYP
Progress Report



Data Analysis
Bassick High School

ADEQUATE YEARLY PROGRESS (AYP) - READING

sYTest | Tt ENGLISH
Taken NCLB AMERICAN ASIAN STUDENTS W
( ) WHOLE INDIAN AMERICAN BLACK HISPANIC WHITE / DISABILITIES LANGLUAGE ECON DISADV
LEARNERS
CMT CAPT | Adjusted | Met? | Adjusted | Met? Adjusted | Met? Adjusted | Met? Adjusted | Met? Adjusted | Met? Adjusted | Met? Adjusted | Met? Adjusted | Met?
Sy o304 | 57 62 |66% | Yes | NJA | NJ/A | N/A | N/A | 66% | Yes | 66% | Yes | NJA | NJA | NJA | NJA | NA | NA | 73% | Yes
Sy o04-05 | 68 72 | 77% | Yes | NJA | NJA | N/A | N/A | 78% | Yes | 72% | Yes | NJA | NJA | NJA | NJA | NA | NA | 78% | Yes
Sy 0506 | 68 72 | 68% No NA | NJA | NIA | N/A | 64% | No | 76% | Yes | N/A | N/A | N/A | N/A | NA | NA | 68% | No
SY 0607 | 68 72 | 30% No NA | NJA | NIA | N/A | 34% | No | 25% | No NA | NA | 12% | No | 24% | No | 31% | No
Sy o708 | 79 81 | 37% No | N/A | NIA | NIA | NIA | 3% | No | 39% | No | N/A | N/A | N/A | N/A | 28% | No | 37% | No
SY 08-09 79 81 33% No N/A N/A N/A N/A 35% No 34% No N/A N/A 34% No N/A N/A N/A N/A
SY 09-10 79 81
SY 10-11 89 91
ADEQUATE YEARLY PROGRESS (AYP) - MATHEMATICS
Annual
Taken | Trgers AMERCAN | ASIAN STUDENTS W/ | ENGLISH
(NCLB) WHOLE BLACK HISPANIC WHITE LANGLAGE ECON DISADV
INDIAN AMERICAN DISABILITIES
LEARNERS
CMT | CAPT | Adjusted Met? Adjusted | Met? | Adjusted | Met? | Adjusted | Met? | Adjusted Met? | Adjusted Met? Adjusted Met? | Adjusted Met? Adjusted Met?
SY 03-04 65 59 39% No N/A N/A N/A N/A 34% No 39% No N/A N/A N/A N/A N/A N/A 49% No
SY 04-05 74 69 40% No N/A N/A N/A N/A 39% No 46% No N/A N/A N/A N/A N/A N/A 40% No
SY 05-06 74 69 43% No N/A N/A N/A N/A 45% No 45% No N/A N/A N/A N/A N/A N/A 43% No
Sy 0607 | 74 69 | 21% No NA | NA| NA | NA | 24% | No | 17% | No | N/A N/A 4% No | 23% | No 21% | No
SY 07-08 82 80 26% No N/A N/A N/A N/A 28% No 28% No N/A N/A N/A N/A 15% No 26% No
Syos09 | 82 | 80 | 23% No NA | NA| NA | NA | 22% | No | 26% | No | N/A N/A 23% | No | N/A | NA N/A~ | N/A
SY 09-10 82 80
SY 10-11 91 90
S_I](a;(l'gr?t Interim Annual Targets (NCLB) PARTICIPATION RATE AYP TARGET 95% ACADEMIC INDICATOR - WRITING, 70 % At or Above Basic
SY 03-04 70% YES YES
SY 04-05 70% YES YES
SY 05-06 70% YES YES
SY 06-07 70% YES YES
SY 07-08 70% YES YES
SY 08-09 70% No No
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SY 09-10

70%

SY 10-11
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Year 3 Corrective Action Plan



CORRECTIVE ACTION PLAN
For Title I Schools Identified as “In Need of Improvement”-Year 3

Complete this document and attach it to the revised school improvement plan reflecting the corrective action measures taken.

School:

District:

Superintendent’s Signature: Date:

Principal’s Signature: Date:

Indicate Corrective Action Measure(s) Being Implemented:

Option 1 - Replace the school staff who are relevant to the failure to make AYP.

Option 2 - Institute and fully implement a new curriculum, including providing appropriate professional development for
relevant staff, that is based on scientifically based research and offers substantial promise of improving educational achievement
for low-achieving students and enabling the school to make AYP.

Option 3 - Significantly decrease management authority at the school level.

Option 4 - Appoint an outside expert to advise the school on its progress toward making AYP, based on its school plan.
Option 5 - Extend the school year or school day for the school.

Option 6 - Restructure the internal organizational structure of the school.

This document and the revised school improvement plan

must be submitted to the CSDE within 3 months of identification.
32



Year 4 Restructuring Plan



Restructuring Plan
For Title I Schools Identified as “In Need of Improvement”-Year 4

School:

District:

Superintendent’s Signature: Date:

Principal’s Signature: Date:

Indicate Restructuring Option(s) Being Implemented:

Reopen the school as a public charter school

Replacing all or most of the school staff (which may include the principal) who are relevant to the failure to make adequate yearly
progress (AYP).

public school.

Turn the operation over to the state, if permitted by state law and agreed to by the state.

the school’s staffing and governance, to improve student academic achievement in the school and that has substantial promise of
enabling the school to make AYP as defined in the state plan.

Entering into a contract with an entity, such as a private management company, with demonstrated record of effectiveness, to operate a

Any other major restructuring of the school’s governance arrangement that makes fundamental reforms, such as significant changes in
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This document must be submitted to the CSDE by November 28, 2008. Please return to
Michelle Rosado, CSDE, PO Box 2219, Room 222, Hartford, CT 06145
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Restructuring Plan
For Title I Schools Identified as “In Need of Improvement”-Year 4

Strategies

Timeline

How will we monitor and provide
evidence of implementation and
effectiveness?

Additional Skills,
Knowledge and Support
Needed

District will:

Principal/Designee Will:

Teachers Will:

Provide all staff with
professional development in
and for:




Transitions for Early
Childhood Programs Plan



BRIDGEPORT PUBLIC SCHOOLS
TRANSITION 1O SCcHOOL FROM EARLY CARE AND EDUCATION SETTINGS

Transition to kindergarten activities are mandated by:
> Federal: Title 1, Early Reading First
State: School Readiness

Why?
e Early care and education environments are quite different from traditional kindergarten classrooms:
o Early care settings provide support for children and families
= Children work in group sizes of 1 adult to 9 children

Ongoing district-wide transition activities:
Three times a year the early childhood department sponsors conversations {Bridging the Gap} among school and community-based
preschool teachers and school-based kindergarten teachers. Why:
e Fosters communication among preschools and elementary schools
e Discuss curriculum, instructional methods and assessments to develop consistency in expectations and a common
understanding of each setting
Community and school-based preschool teachers share professional development opportunities
e Developed a brief profile on which sending preschool teachers can provide information on each child for receiving kindergarten
student

School Readiness requires the following transition activities:
% Preschool program provides orientation to the kindergarten registration process and the kindergarten curriculum
+ Preschool and kindergarten teachers participate in joint workshops. Preschool programs assist parents in the registration
process by working with the public schools. Activities include: red folder process
o Registration on site
o Organizing a parent trip to the school
o Assist parents with the paperwork
% Activities are planned for children who will transition to kindergarten to give them experience and practice. Activities may
include:
o School-bus ride
o Stories
o Visiting a kindergarten class
% Preschool teachers, with parent’s permission, share the developmental profile for a child entering kindergarten
+ Preschool and kindergarten administrators provide opportunities for communication exchange among preschool and
kindergarten teachers for planning the transition process.
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% Early Childhood Director provides kindergarten orientation presentation for parents and staff at community sites upon request.
« Early Childhood Director and staff present kindergarten orientation presentation

Red folder process
e Health form not required for registration —i t ' s rbefgreistudeat dtarts kindergarten
e After schools receive red folders, school must:
o Send welcome letter/phone call to parents inviting them to a Kindergarten Awareness to be scheduled by the principal at
each school.
o Inform parents of any missing documentation (health assessments)
= If the child is coming from an early care environment, that health form is probably appropriate regardless of color —
i.e. most will be yellow
= If there is a registration process issue, the protocol is:
e Secretary to principal
e Principal to Mike Mulford
e Mike to appropriate assistant superintendent
e If aregistration application is in this process, students will not lose their class list designation (see below)
= FYI -- Two proofs of address — very difficult for some:
e Teen parent living in their parents’ home
e Immigrants who are living with other family members
e Children must be logged onto the kindergarten class lists in the order they are received even if they are missing information
¢ If the child moves prior to the start of school, the normal school transfer process is in place and the new school is alerted
electronically
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Kindergarten Awareness Day

e Each school must develop its own awareness day activities — you may want to create a transition team
e Activities must be planned for parents while students are visiting kindergarten classrooms.
o Ideas for Parents:

Bus schedules if appropriate

Procedures for communication with teachers and student absences, student academic and behavioral
expectations, homework help/reading at home (book lists)

Kindergarten is mandatory

Parent volunteers, field trips

Nutrition/allergies

o ldeas for Children:

Story/art/motor activity

Shared activity with kindergarten students — parachute, plant seeds
Summer packets

Tour of the building

Cafeteria — trays, carrying own food

Safety — walking to school, crossing guard, parking lot/cars, bus safety video

o Call the Early Childhood Department the next day with numbers of children and parents who participate.

o Please allow neighboring early care and education programs to visit your schools and spend time in the kindergarten
classrooms.

The district will promote a media campaign alerting the community that registration begins the first week of May.
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Transitions for Early
Childhood Programs Plan

BRIDGEPORT PUBLIC SCHOOLS
TRANSITION 1O SCcHOOL FROM EARLY CARE AND EDUCATION SETTINGS

Transition to kindergarten activities are mandated by:
> Federal: Title 1, Early Reading First
State: School Readiness

Why?
e Early care and education environments are quite different from traditional kindergarten classrooms:
o Early care settings provide support for children and families
= Children work in group sizes of 1 adult to 9 children

Ongoing district-wide transition activities:
Three times a year the early childhood department sponsors conversations {Bridging the Gap} among school and community-based
preschool teachers and school-based kindergarten teachers. Why:
e Fosters communication among preschools and elementary schools
e Discuss curriculum, instructional methods and assessments to develop consistency in expectations and a common
understanding of each setting
e Community and school-based preschool teachers share professional development opportunities
e Developed a brief profile on which sending preschool teachers can provide information on each child for receiving kindergarten
student

School Readiness requires the following transition activities:
+ Preschool program provides orientation to the kindergarten registration process and the kindergarten curriculum
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% Preschool and kindergarten teachers participate in joint workshops. Preschool programs assist parents in the registration
process by working with the public schools. Activities include: red folder process
o Registration on site
o Organizing a parent trip to the school
o Assist parents with the paperwork
« Activities are planned for children who will transition to kindergarten to give them experience and practice. Activities may
include:
o School-bus ride
o Stories
o Visiting a kindergarten class
% Preschool teachers, with parent’s permission, share the developmental profile for a child entering kindergarten
++ Preschool and kindergarten administrators provide opportunities for communication exchange among preschool and
kindergarten teachers for planning the transition process.
« Early Childhood Director provides kindergarten orientation presentation for parents and staff at community sites upon request.
% Early Childhood Director and staff present kindergarten orientation presentation

Red folder process
e Health form not required for registration — i treqgaired before student starts kindergarten
e After schools receive red folders, school must:
o Send welcome letter/phone call to parents inviting them to a Kindergarten Awareness to be scheduled by the principal at
each school.
o Inform parents of any missing documentation (health assessments)
= |If the child is coming from an early care environment, that health form is probably appropriate regardless of color —
i.e. most will be yellow
= If there is a registration process issue, the protocol is:
Secretary to principal
Principal to Mike Mulford
Mike to appropriate assistant superintendent
If a registration application is in this process, students will not lose their class list designation (see below)
= FYI -- Two proofs of address — very difficult for some:
e Teen parent living in their parents’ home
e Immigrants who are living with other family members
e Children must be logged onto the kindergarten class lists in the order they are received even if they are missing information
¢ If the child moves prior to the start of school, the normal school transfer process is in place and the new school is alerted
electronically
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Kindergarten Awareness Day

e Each school must develop its own awareness day activities — you may want to create a transition team
e Activities must be planned for parents while students are visiting kindergarten classrooms.
o Ideas for Parents:

Bus schedules if appropriate

Procedures for communication with teachers and student absences, student academic and behavioral
expectations, homework help/reading at home (book lists)

Kindergarten is mandatory

Parent volunteers, field trips

Nutrition/allergies

o ldeas for Children:

Story/art/motor activity

Shared activity with kindergarten students — parachute, plant seeds
Summer packets

Tour of the building

Cafeteria — trays, carrying own food

Safety — walking to school, crossing guard, parking lot/cars, bus safety video

o Call the Early Childhood Department the next day with numbers of children and parents who participate.

o Please allow neighboring early care and education programs to visit your schools and spend time in the kindergarten
classrooms.

The district will promote a media campaign alerting the community that registration begins the first week of May.
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Parental Involvement

(Including Parental Notification of NCLB Status)
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Bassick High School

Parent Involvement Plan

In order to encourage the active and meaningful involvement of parents in the Bassick High School community, the School Leadership Team has
identified and will oversee implementation of the following initiatives to increase parental involvement in the school community.

Initiative/ Event

Date(s)

Person(s) Responsible

PTSO Meetings — Attendance
Drives

9/17/09, 10/22/09, 11/19/09,
12/17/09, 1/21/10, 3/18/10,
4/22/10, 5/20/10

Mrs. Diaz-Hennessey

School Leadership Team 9/1/09, 10/6/09, 11/10/09, Mrs. Rosoff
Meetings — Invite new parents. | 12/1/09, 1/5/10, 2/2/10,

3/2/10, 4/6/10, 5/4/10
Report Card Conferences — 11/18+19/09, 4/21+22/09 Mr. Remy

Encourage attendance through
Advisories

Tax Night

3/18/10

Mrs. Diaz-Hennessey

Financial Aid Night

1/5/10

Mrs. Diaz-Hennessey
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Meeting 100% Highly Qualified
Teachers’ Plan



100% of all classrooms will be staffed with highly qualified teachers.

Bridgeport Public Schools

Highly Qualified Teachers Plan

ACTION PLAN FOR PROFESSIONAL DEVELOPMENT PERSONS TIMELINES /
IMPLEMENTATION / RESOURCES / ESTIMATED RESPONSIBLE PROGRESS
Actions / Strategies / Interventions COSTS INDICATORS
Strategy # 1: Director of Human
Comply with NCLB regulations for certified Resources
staff.
e PRAXIS Test preparation or e Professional development for On going

Professional Development review

e Provide funding for higher education
coursework in order for candidate to
become fully certified or to be able to
apply for a DSAP after passing
PRAXIS Il

PRAXIS Test

Tutoring by Bridgeport Public
Schools Certified Staff @
$30.00 per hour

Purchased Barron’s How to
Prepare for PRAXIS @ $30.00

per copy
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Bridgeport Public Schools
Highly Qualified Teachers Plan

100% of all classrooms will be staffed with highly qualified teachers.

ACTION PLAN FOR IMPLEMENTATION
Actions / Strategies / Interventions

PROFESSIONAL DEVELOPMENT
/| RESOURCES / ESTIMATED
COSTS

PERSONS

RESPONSIBLE

TIMELINES /
PROGRESS
INDICATORS

Strategy # 2:
Recruit highly qualified, certified staff for the
Bridgeport Public Schools.

Action Steps:
e Attend recruitment fairs by district
teams

e Collaborate with universities for
student teacher and internship
positions especially for high need
content areas

e Expand participation in cooperating
teacher program

e Interview and assign student
teachers and student interns

e Coordinate internship program for
school psychologists and speech and

language pathologists

e GROW our OWN Teacher Programs

e $35,000 est. budget

e 265,000 est. budget for interns

e In addition to State of CT
sponsored workshops, district
will sponsor training programs
twice yearly

e $125.00 per day, per person.

e Grant Initiative with SCSU to
certify Bridgeport
paraprofessionals

Director of Human
Resources

Applications to
participate forms

Meeting Agendas

Workshops Forms,
Agendas and Sign-
In Sheets

Placement list of
student teachers
and interns
Placement list of
psychologists and
speech and
language
pathologists
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100% of all classrooms will be staffed with highly qualified teachers.

Bridgeport Public Schools

Highly Qualified Teachers Plan

ACTION PLAN FOR IMPLEMENTATION
Actions / Strategies / Interventions

PROFESSIONAL DEVELOPMENT
/| RESOURCES / ESTIMATED
COSTS

PERSONS
RESPONSIBLE

TIMELINES /
PROGRESS
INDICATORS

Strategy # 3:
Retain the highly qualified, certified staff of
the Bridgeport Public Schools.
Action Steps:
e Offer week long orientation program
to new teachers prior to school year

Partner new teachers with mentors
Mentorship training sessions offered
Expand number of BEST mentors
Refresher training for mentors offered

e Offer new teacher support through
after school workshops / New
Teacher Roundtables

e BEST training workshops coordinated
with State and area RESC

e BEST mentoring program with CES

e On-going audits of BEST support
practices

e UCLA School Management Group

e New Teacher Academy, Teachers’
College, Columbia University

e Orientation program stipends
for teachers and supply
materials (cost 15,000)

e Mentorship training workshops
($125,000 budget for all BEST
activities)

e Teacher stipends @$24.00 per
hour

e Voluntary BEST workshops
e BEST mentoring training
sessions and services

e Professional Development to
acquaint mentors with newly
created job description

e Provides technical assistance
to an induction and design
team at 10 schools as they
create and improve a
comprehensive set of induction
and mentoring services (cost

$50,000)
e Provides 18 sessions for new
teachers illustrating  Best

Practices (cost $35,000)

Director of Human
Resources

Annually, prior to
start of school
Program agenda,
sign-in sheets
Workshop agenda,
sign-in sheets
Mentor assignments

Program agenda,
sign-in sheets

Program
evaluations, peer
review agenda

Attendance and
sign-in sheets

Attendance and
sign-in sheets

49



CSDE Technical / Other
Assistance



Connecticut State Department of Education

Addendum to School and District Improvement Plans for Technical or Other Assistance Provided by the
CSDE to Meet the Requirements of Sec. 1116 of NCLB

(This addendum must be attached to all school and district improvement plans)

The Connecticut State Department of Education (CSDE), in partnership with the Stupski Foundation and Dr. Douglas
Reeves’ Center for Performance Assessment, will support the school improvement process through the Connecticut
Accountability for Learning Initiative (CALI). The initiative will serve as a professional development vehicle and
will:

focus on the district as the primary change agent;

create a culture of professional learning communities in schools, districts, and the state;
differentiate support based on individual district and school needs; and

increase student achievement for all students.

The CSDE will provide technical assistance to districts and schools who have been identified as “in need of
improvement” through CALI. This support will be provided by the CSDE, Regional Education Service Centers
(RESCs) and State Education Resource Center (SERC) staff who are highly skilled educators with experience
in school improvement. The following types of support will be provided to district and school-level
improvement teams, with priority given to Title I schools and districts identified as “in need of improvement”:

telephone technical assistance;

periodic site visits;

guidance in the development and implementation of improvement plans;

professional development focused on accountability for student learning, data-driven decision-making,
implementation of data teams, understanding standards, aligning standards instruction and assessment
and effective teaching strategies;

on-site job-embedded professional development, follow-up and support; and

e executive coaching for principals in the neediest schools.

The CSDE and the School Improvement Unit shall coordinate communication between all stakeholders, the
schools, districts, RESCs and SERC while working to unify school improvement efforts in the state.
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